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Dr. Jennifer DeFrance
jdefrance@trcc.commnet.edu
Phone Number: 860-215-9421
Office Number: C110
Office Hours: Monday and Wednesday 9:30 - 11:00 am
or by appointment

Course Description:
Prerequisite: ENG K101, ECE K101 and ECE K182 are recommended.
The course introduces candidates to language and literacy development in the young
child from birth to eight years old. Candidates will explore the early childhood language
arts curriculum including speaking, listening, writing, and reading skills. An emphasis will
be on the influence of child development milestones on an emerging literacy
development. This course will also include experience in the creation of a literacy rich
environment that engages children in developmentally appropriate language areas.
Required Texts:
Machado, Jeanne. Early Childhood Experiences in Language Arts (10th Ed). Thompson
Delmar Learning. 2013.
ISBN: 9781111832612
Additional readings will be assigned throughout the semester.
Course Objectives:
 Develop an understanding of the diverse theoretical frameworks of child
development.
 Increase understanding of child behavior (both typical and atypical) and how
children differ in their development and approaches to learning.
 Understand and interpret how children grow and develop through successive
stages, including all developmental domains.
Course Outcomes:
 Candidates will articulate the major theoretical approaches in child development,
develop a personal learning theory and conduct research to promote
understanding of how theory relates to best practice.
 Candidates will understand what young children are like and what the multiple
influences are on their development and learning. (NAEYC Standard 1.a and 1.b)
 Candidate will analyze the importance of involving all families in their children’s
development and learning. (NAEYC Standard 2.a and 2.c)
 Candidates will analyze the importance of being a continuous and collaborative
learner. (NAEYC Standard 6.c.)
General Education Goals:
 Candidates will develop the skills and abilities to communicate effectively in
writing.
 Candidates will develop information literacy to assess what information is needed
to answer questions and to retrieve, evaluate, and use that information effectively.

Policies:
Candidates are urged to devote their time and energy to fulfilling stated class
requirements. Please note that a credit hour ‘work expectation’ equates to one hour of
classroom or direct faculty instruction and a minimum of two hours of out of class
candidate work. So for this three credit course you should expect to spend a total of
nine hours per week on this course. There are weekly discussions and other activities
that require regular, ongoing correspondence.
Weekly class participation is required. Throughout the course you will be required to post
answers and personal reflection about topics, located in the Discussion sections. These
questions are to be answered as thoroughly as possible, using the multitude of resources
available to you, textbook, online resources, professional settings and other individuals in
the field. You are to reflect on these questions using your prior experience and new
knowledge. You must share personal information, specific to the topic, and only at the
level you are comfortable with. You will also need to reflect on other student’s responses
as well.
Extra credit points may be considered if a candidate is active in the Early Childhood
Education Club, participates in early childhood events, or tutors / supports another
classmate in their understanding of course content. Additionally, with prior permission,
there may be an opportunity to redo and resubmit an assignment. These opportunities will
be decided on a one-on-one basis.
It is assumed that all assignments will be completed and turned in on time. Ten points will
be deducted from a late assignment. Assignments will not be accepted beyond a
one-week extension. Late assignments cannot be rewritten or resubmitted.
Tests will not be accepted beyond the scheduled due date.
Spelling and grammar will be included as part of the grade for all written work. Thus,
proper spelling and careful proofreading are important. A candidate's written work is
expected to be original and done independently unless otherwise indicated. Citations and
references must be used to acknowledge the source and avoid plagiarism. Violations
of academic integrity will be referred to and dealt with in accordance with the college
policy.
Academic integrity is essential to a useful education. Failure to act with academic
integrity severely limits a candidate’s ability to succeed in the classroom and beyond. In
this class and in the course of your academic career, present only your own best work;
clearly document the sources of the material you use from others. `
TRCC has assigned you a college email address. Please familiarize yourself with this as
this is the primary way the college communicates with you (course schedules,
financial aid, etc.). In the past students have found it useful to set up their college emails
to be forwarded to another place (email or iphone, etc.).

As part of the course, candidates will be required to spend additional time observing
and/or working with children in actual or simulated child development settings.
The candidate is responsible for all materials covered in class as well as the assignments.
If a candidate gets off track, has computer problems, etc, it is the candidate’s
responsibility to use the resources provided through the college to correct these
problems. Learn to rely on the materials provided, weekly announcements, your syllabus
and / or another candidate. You may want to share your contact information with other
candidates to help facilitate this process.
If you have problems with the course or material, please see me or call to arrange for an
appointment. Candidates who are not able to complete the course need to speak to me
immediately as we will try to work together to have you complete the class successfully.
Candidates with documented disabilities are provided supportive service and
accommodations to assist them with their academic objectives. Services are strictly
confidential. Disability services may include individualized accommodations, advising,
advocacy, counseling, technical assistant and / or referral information. Students who may
need academic accommodations should discuss options with the instructor as early as
possible. You will need to provide written documentation of your disability to the
Candidate Services Counselors (Disabled Candidate Counselor). Appropriate
accommodations will be provided to candidates who have completed this procedure.
TRCC does not follow the local school closing schedule. The TRCC website offers the
most updated information about school closings and / or early dismissals. It is
recommended that all candidates sign up for the electronic notification system to receive
instant alerts and messages. In the event that the college is closed, this does not change
the due dates and expectations for this online course. Only in extreme circumstances
does the instructor make modifications of due dates and course expectations.
Please refer to the Institutional Policies available in the Office of the Dean of Student
Development and Services as well as on line, which include regulations regarding
candidate conduct and the disciplinary code.
This syllabus is subject to change. Any changes will be announced.

“Never under estimate the power of a loving teacher.”
Taken from: Teachers Touch Tomorrow

Points given for requirements are as follows:
Please use this as a tool to keep a record of your progress in this course.
Assignment
Literacy Assignment
Learning Experience / Lesson Plans
First Test (Chapters 1 – 7)
Second Test (Chapters 8 – 14)
Third Test (Chapters 15 – 19)
Attendance
Participation (article reviews included)
Reading Observation Assignment
Total

Points
100
100
50
75
75
40
40
20
500

Due Date

Grade Received

Final Grade:
To determine your final grade take the total number of points and divide by five.

B+
C+
D+
F

87 - 89
77 - 79
67 - 69
under 59

A
B
C
D

93 - 100
83 - 86
73 - 76
63 - 66

ABCD-

90 - 92
80 - 82
70 - 72
60 - 62
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